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Acknowledgment of Country

The Department of Education acknowledges the Traditional Owners of the lands from across
Queensland. We pay our respects to the Elders past, present and emerging, for they hold the
memories, the traditions, the culture and hopes of Aboriginal and Torres Strait Islander peoples
across the state.

A better understanding and respect for Aboriginal and Torres Strait Islander cultures develops an
enriched appreciation of Australia’s cultural heritage and can lead to reconciliation. This is
essential to the maturity of Australia as a nation and fundamental to the development of an
Australian identity.




1. Introduction

This report is a product of a school review carried out by the School and Region Reviews (SRR)
branch at Kepnock State High School from 20 to 23 March 2023.

The report presents an evaluation of the school’s performance against the nine domains of the
National School Improvement Tool. From this, the school identified affirmations — the
achievements, successes and celebrations over the previous 4 years; and improvement strategies
— the next steps for the improvement, to inform the school’s next 4-year strategic planning cycle.
The report also provides improvement strategies for the school to implement in consultation with its
school community and regional office. Key improvement strategies are identified that prioritise
future directions for improvement. For more information regarding the SRR and reviews for
Queensland state schools please visit the SRR website.

1.1 Timelines and next steps

School reviews play an important role in each school’s planning and improvement cycle. They
inform and complement the work of the school in leading continuous improvement and ensuring
guality learning outcomes for children and young people in Queensland.

Findings from the school review can be used to inform school planning processes. The School
Performance policy and resources provide further information regarding the development of
strategic and annual implementation plans.

Schools will publish the executive summary on the school website within two weeks of the school
receiving the report.

The principal will meet with their Lead Principal to discuss the review findings and improvement
strategies, and discuss next steps in planning for continuous improvement.

1.2 Review team

Alan Smith Internal Reviewer, SRR (review chair)
Helen Jamieson Peer Reviewer

Julie-Ann McCullough Peer Reviewer

Wayne Troyahn External Reviewer

1.3 Contributing stakeholders
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Total of 176 interviews 7 community members 110 school staff 45 students 14 parents and carers

and stakeholders


https://research.acer.edu.au/cgi/viewcontent.cgi?article=1019&context=tll_misc
https://schoolreviews.education.qld.gov.au/
https://ppr.qed.qld.gov.au/pp/school-performance-policy
https://ppr.qed.qld.gov.au/pp/school-performance-policy

1.4 School context

Indigenous land name:

| respectfully acknowledge the past and present
Traditional Custodians of this land on which we
gather — the Byellee, Gooreng, Gurang and
Taribelang Bunda people.

It is a privilege to be standing on this land, which has
been home for over 65 000 years.

| also acknowledge the role of both First Nations
Australians and non-First Nations Australians, to the
education of all people who share and live together
in this country we call, Australia.

Education region:

North Coast Region

Year levels: Years 7 to 12
Enrolment: 1408
Indigenous enrolment percentage: 12.8%
Students with disability percentage: 30.8%

Index of Community Socio- 939

Educational Advantage (ICSEA) value:

1.5 Snapshot of previous school review

The last review carried out at the school was conducted from 16 to 19 September 2019. The
school’s Index of Community Socio-Educational Advantage (ICSEA) at the time of the 2019 review
was identified as 939 and the school enrolment was 1337 with an Indigenous enrolment of 12.1%
and a student with disability enrolment of 11.29%.

The key improvement strategies recommended in the review are listed below.

Review the portfolio structure and related roles and responsibilities of the school’s executive
team to ensure a strong, explicit and sustainable alignment with the school’s future strategic

priorities. (Domain 1)

Review and reinvigorate commitment to an evidence-based pedagogical framework and
ensure its systematic implementation. (Domain 8)

Quiality assure the enacted curriculum through the development of an explicit and consistent
monitoring process, including a rigorous school-wide approach to moderation across all year
levels, and systematic tracking of student progress, particularly in Years 7 to 10. (Domain 6)

Review the effectiveness of current programs and structures for students with disability,
learning support and reading intervention to maximise the level of support for staff and
students involved in these programs. (Domain 7)

Develop and enact a systematic whole-school approach for the provision of feedback,
coaching and mentoring for all teachers. (Domain 5)



- Collaboratively refine and strategically implement whole-school approaches to student
behaviour and engagement with an emphasis on gaining understanding and commitment
from staff, and consistency of implementation. (Domain 3)



2. Executive summary

2.1 Key affirmations
Staff members are committed to affording young people a quality public education.

Leaders acknowledge the importance of providing opportunities that lead to improved learning and
wellbeing outcomes for students. They belief in developing strong relationships between all staff
and students. A high priority is placed on ensuring the learning needs of all students are suitably
supported. The principal articulates the importance of developing a positive school culture to
enhance student learning outcomes.

Staff take pride in the range of curriculum opportunities provided, describing academic and
vocational pathways, and co- and extracurricular activities.

Many parents convey their support for the way that teachers work to provide curriculum and
learning experiences for all students. Leaders acknowledge the importance of a systematic
approach to curriculum delivery, and identify the high priority the school places on ensuring the
learning needs of all students are suitably supported.

Staff actively seek ways to enhance student learning, wellbeing and pathways.

Successful partnerships have been established with local businesses, community organisations,
government agencies, and local schools. Leaders value and seek to further strengthen
partnerships with families and the local community. Little Dreamers, Ingenium, and Integrated
Pathways @ Kepnock (IP@K) are examples of the initiatives stemming from these partnerships.

The principal identifies the importance of using all resources in a deliberate and considered
way to meet the learning and wellbeing needs of students.

Leaders strive to provide the professional resources staff members require to best support
teaching and learning. The school enjoys the support of an active Parents and Citizens’
Association (P&C). An expansive agricultural section includes horticultural areas, grazing
paddocks for school-owned cattle, a greenhouse, and welding areas. Leaders speak of continual
upgrades to school facilities, including air-conditioning of all classrooms and landscaping projects.
A proposed capital works program is highly anticipated. Members of the leadership team identify
the importance of building a school-wide, professional team of expert teachers. The school has
been successful in attracting, retaining and developing a competent teaching workforce. Teachers
demonstrate a strong team ethos within their respective faculties and hubs, and are committed to
supporting students.



2.2 Key improvement strategies
Domain 1: An explicit improvement agenda

Utilise school, regional and Department of Education (DoE) resources to address staff-identified
needs and concerns regarding communication, morale, and wellbeing to foster understanding and
build commitment to the pursuit of agreed goals for school improvement.

Domain 3: A culture that promotes learning

Collaboratively develop consistent school-wide systems and processes to support student
behaviour and quality assure their full implementation to assist in maintaining a safe and respectful
learning environment.

Domain 1: An explicit improvement agenda

Develop a coordinated and systematic approach to school improvement, leading to clarity of
purpose, precision of practice, enhanced collaboration, and improved student outcomes.

Domain 6: Systematic curriculum delivery

Establish mechanisms to independently monitor curriculum alignment and endorse assessment
tasks across learning areas in Years 7 to 10 to support precision in the successful implementation
of the Australian Curriculum (AC).

Domain 1: An explicit improvement agenda

Enhance the instructional leadership skills of all members of the Senior Leadership Team (SLT),
leading to consistency of curriculum delivery, rigorous monitoring of performance, and supportive
evaluation of pedagogy.

Domain 2: Analysis and discussion of data

Develop a culture of data-driven improvement by establishing clear targets which cascade from the
strategic plan to the Annual Implementation Plan (AlIP), faculty plans, and individual classroom
plans for measuring student growth.



2.3 Improvement strategies summary

Domain 1: An explicit improvement agenda

Utilise school, regional and DoE resources to address staff-identified needs and concerns regarding
communication, morale, and wellbeing to foster understanding and build commitment to the pursuit of agreed
goals for school improvement.

Develop a coordinated and systematic approach to school improvement, leading to clarity of purpose, precision
of practice, enhanced collaboration, and improved student outcomes.

Enhance the instructional leadership skills of all members of the SLT, leading to consistency of curriculum
delivery, rigorous monitoring of performance, and supportive evaluation of pedagogy.

Establish and communicate a precise Explicit Improvement Agenda (EIA) that informs unified direction for staff members
in achieving specific improvements being sought.

Domain 2: Analysis and discussion of data

Develop a culture of data-driven improvement by establishing clear targets which cascade from the strategic
plan to the Annual Implementation Plan (AIP), faculty plans, and individual classroom plans for measuring
student growth.

Develop and implement systems and processes to enable Heads of Department (HOD) to review, analyse and discuss
student outcome data that links to improved curriculum delivery and engagement of students.

Domain 3: A culture that promotes learning

Collaboratively develop consistent school-wide systems and processes to support student behaviour and quality
assure their full implementation to assist in maintaining a safe and respectful learning environment.

Consult widely to develop agreed expectations for an orderly learning environment as a precondition for learning in all
classes to maximise opportunities for successful learning.

Collaboratively review and refine processes to support increased student engagement and attendance, including clear
roles and responsibilities for monitoring, tracking and case-managing, to maximise student participation in learning.

Domain 4: Targeted use of school resources

Review and strengthen the statement of roles and responsibilities for leaders at all levels to include key actions,
implementation timelines, and key deliverables in all areas of the AIP.

Develop a process of review to measure the impact of school-wide resource decisions to ensure they are optimising
student learning and wellbeing outcomes.

Domain 5: An expert teaching team

Develop and enact a collegial engagement framework to support a systematic, whole-school approach to coaching,
mentoring, observation and feedback to enhance the capabilities of all members of the teaching team.

Collaboratively develop and implement a whole-school induction program to facilitate a smooth transition into the school
for new and beginning teachers, and provide a deep understanding of school processes and expectations.

Domain 6: Systematic curriculum delivery

Establish mechanisms to independently monitor curriculum alignment and endorse assessment tasks across
learning areas in Years 7 to 10 to support precision in the successful implementation of the AC.

Devise and communicate parameters for implementing the Australian Curriculum Version 9 (AC V9) to support a school-
wide consistent approach to assessment.

Sustain formal moderation processes, setting aside time to discuss pedagogy and curriculum enactment to support
teachers to align curriculum and assessment tasks to pedagogy.

Domain 7: Differentiated teaching and learning

Enhance the capability of teachers to understand and implement ICP processes to support every student to realise their
potential.

Develop the capability of teachers and teacher aides with differentiated teaching practices that are informed by student
outcome data to guide learning experiences for the full range of students in classes.

Domain 8: Effective pedagogical practices

Establish a mechanism to lead research, development and implementation of a whole-school approach to pedagogy to
realise improvements in student engagement and achievement.

Instigate processes of formal observation and supportive evaluation of pedagogy to systematically support pedagogical
improvement and consistency of practice.




Domain 9: School-community partnerships

Investigate strategies to further engage parents and carers to strengthen community confidence with the school.




3. Findings and improvement strategies against the domains

3.1 An explicit improvement agenda

Findings

Staff members are committed to affording young people a quality public education. Leaders
acknowledge the importance of providing opportunities that lead to improved learning and
wellbeing outcomes for students. The motto, ‘success is earned’, is apparent in a range of artefacts
including signage, publications, and the school website.

The 2020-2023 Strategic Plan identifies 7 priorities and 18 strategies. The current Annual
Implementation Plan (AIP) is aligned to the strategic plan and references 18 strategies and 26
actions. A number of student-focused, quantitative targets are published in the AIP, with these
pertaining to achievement and attainment.

The principal indicates that the Explicit Improvement Agenda (EIA) is student achievement,
engagement and attendance. Staff are yet to consistently reference either the EIA or specific
targets for the current school year. Many indicate a lack of clarity regarding what is expected of
them in relation to the EIA or the specific improvements being sought.

Mechanisms to monitor the precise enactment of the EIA and AIP are yet to be fully developed and
consistently and systematically enacted. A level of variability is apparent with respect to line
management. The importance of lines of sight is yet to be a shared understanding. The
development of action plans is yet to be an expectation of leaders.

The administration team is comprised of the principal and five deputy principals. Support is
provided by 14 Heads of Department (HOD), a Business Manager (BM), and three guidance
officers. Together, they comprise the Senior Leadership Team (SLT). Meetings of both the
administration team and SLT are scheduled to occur weekly. Roles and responsibilities of
executive leaders and some HODs have been documented. Accountabilities associated with these
responsibilities are yet to be detailed.

The principal acknowledges a need for the further development of the instructional leadership
capability of leaders at all levels to support the building of teacher expertise, and to drive the
school’s improvement agenda. Some leaders indicate this was a priority several years ago, and
that attention to this not been clear or consistent.

The 2022 School Opinion Survey (SOS) shows that 32.4% of staff agree with the statement that ‘I
feel that staff morale is positive at this school’. Staff members describe a range of factors that, in
their opinions, are contributing to frustration, exasperation and weariness, with student behaviour
referenced by most staff. Lack of consistency in management and operations is also identified.
Some staff members acknowledge a need for clearer and more timely communication. Others
describe a level of disconnect between teachers and the administration team. Many teachers
express a desire for clearly articulated expectations to be developed in terms of student learning,
behaviour and engagement. They express a desire for all staff to consistently follow same.

Executive leaders identify the issue of staff morale as an area for urgent attention. They
acknowledge that trust, unity and commitment are vital to boost school culture, enhance staff
wellbeing, and drive a strong performance agenda leading to improved outcomes for all students.

Many staff express an interest in contributing to determining a preferred future for the school. They
identify a need for clear direction, strong leadership, and robust processes for implementation of
change.
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Improvement strategies

Utilise school, regional and Department of Education (DoE) resources to address staff-
identified needs and concerns regarding communication, morale, and wellbeing to foster
understanding and build commitment to the pursuit of agreed goals for school
improvement.

Develop a coordinated and systematic approach to school improvement, leading to clarity
of purpose, precision of practice, enhanced collaboration, and improved student outcomes.

Enhance the instructional leadership skills of all members of the SLT, leading to
consistency of curriculum delivery, rigorous monitoring of performance, and supportive
evaluation of pedagogy.

Establish and communicate a precise EIA that informs unified direction for staff members in
achieving specific improvements being sought.
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3.2 Analysis and discussion of data

Findings

Executive leaders identify the importance of using data to support continued progress. They
acknowledge that monitoring, tracking, and sharing of students’ academic, behaviour and
attendance data is essential for guiding success.

A data plan is documented and references attendance, behaviour, achievement, and attainment.
Staff understanding and knowledge of the expectations outlined in the plan is variable. The plan is
yet to reflect current practices, and alignment to the improvement agenda is yet to be apparent. A
key person is yet to be appointed to lead accountability for whole-school performance data.

The School Online Reporting Dashboard (SORD) highlights that 78.7% of students gained ‘C’ or
higher Level of Achievement (LOA) for English in Semester 2, 2022 and 79.8% in mathematics.
The number of students awarded Not Rated (N) were 77 and 86 respectively. Attention is being
paid to students with N ratings, with this being monitored by some HODs.

Leaders monitor student attendance and behaviour data. Positions have been created to
specifically address student attendance and engagement across the school.

Many middle leaders use data analysis to inform review of their curriculum planning and
assessment. Knowledge of school targets for A-E data is variable, and is yet to inform strategies
for improvement at faculty and classroom levels. HODs are yet to implement formal routines where
student data is discussed and strategised.

The 2022 SOS indicates that 100% of staff modify their teaching practice after reviewing student
assessment data.

Teachers comment they utilise data to identify starting points from which improvement is able to
commence, and to monitor progress. They predominantly reference summative assessment to
inform future teaching strategies, including differentiation. Most teachers use the classroom
dashboard facility on OneSchool to understand where students are in their learning journey and to
inform teaching practices. They are yet to use data to measure individual growth and reflect on the
effectiveness of their teaching.

PROBE is used by teacher aides to determine reading and comprehension levels. Teachers of
‘Focus’ and ‘Intervention’ classes make reference to PROBE data to inform their teaching and
learning programs.

2022 National Assessment Program — Literacy and Numeracy (NAPLAN) data shows a decline in
the number of students at or above National Minimum Standards (NMS) in the areas of reading,
writing and numeracy for Year 7 and Year 9. Similar declines in the Upper Two Bands (U2B) and
Mean Scale Score (MSS) are also apparent. Some leaders acknowledge that an explicit
improvement strategy is warranted.

Student progress in Years 11 and 12 is monitored by a core team, with intervention strategies
utilised where required to optimise student engagement towards achievement of the Queensland
Certificate of Education (QCE). TrackEd is used to profile students. SORD data indicates that
93.6% of Year 12 students attained either a QCE or Queensland Certificate of Individual
Achievement (QCIA) at the completion of the 2022 school year. The 2021 figure was 94.1%.

All Year 10 students complete 4 weeks of block training each year, with Registered Training
Organisations (RTO) facilitating an array of certificate courses. School data indicates that 123 of
the 140 Year 12 graduates in 2022 achieved one or more Vocational Education and Training (VET)
qualifications.

12



Improvement strategies

Develop a culture of data-driven improvement by establishing clear targets which cascade
from the strategic plan to the AIP, faculty plans, and individual classroom plans for
measuring student growth.

Develop and implement systems and processes to enable HODs to review, analyse and discuss
student outcome data that links to improved curriculum delivery and engagement of students.

13



3.3 A culture that promotes learning

Findings

The principal articulates the importance of developing a positive school culture to enhance student
learning outcomes. Many teachers comment that the collegiality amongst staff is one of the most
positive aspects of the school. They describe the caring and supportive practices that staff in their
faculties adopt. Leaders believe in developing strong relationships between all staff and students.
Many students and teachers acknowledge the importance of these relationships.

Leadership team members describe the challenges the school faces in supporting student
wellbeing for the diverse student body. Most teachers are appreciative of a strong student services
team led by the HOD — Student Support, with a range of staff to support student needs including a
School Based Youth Health Nurse (SBYHN), a psychologist, and three guidance officers.

In the 2022 SOS, 28.3% of staff and 34.4% of students agreed with the statement ‘Student
behaviour is well managed at this school’. Most teachers, non-teaching staff, parents and students
convey that this is a continuing concern, with student behaviour in the playground identified in
particular. This year has seen the formation of a team of interested people to introduce Positive
Behaviour for Learning (PBL) across the school.

A number of programs are established to support students with behaviour concerns. Many staff
express appreciation for the off-campus Ignite program. Some are yet to see value in the outcomes
from this program. A ‘Cross Class’ setting is established at the school. Many teachers question the
value of this withdrawal approach in overcoming behaviour concerns.

A Student Code of Conduct is established. Many teachers and students articulate a lack of
consistency in the way staff manage behaviour, including major behaviour concerns. Some
teachers convey a desire for clearly identified procedures for dealing with behaviour. Many staff
describe using the Essential Skills for Classroom Management (ESCM) to support student
engagement.

Some teachers speak of using restorative practice to deal with major student behaviour concerns,
and question the effectiveness of this practice. Others describe perceived inconsistency in
consequences. Many staff members identify a need to focus on a school-wide approach to
establishing an orderly learning environment as a precondition for learning in all classes.

Many teachers outline that a committee reviewed behaviour management processes in Term 3,
2022 for changes to be implemented in 2023. They express uncertainty regarding the outcomes of
these recommendations. Leaders convey that PBL will be introduced in 2024. Many staff express
optimism for the impact of PBL on student behaviour. Other staff share reservations about PBL,
referring to uncertainty regarding its possible success, and outlining that existing behaviour
concerns should be addressed before its implementation.

Most staff express convey regarding student attendance, including unexplained absences. SORD
data indicates that student attendance in 2022 was 78.2%, with 53.3% of students attending less
than 85% of school days. For Indigenous students, the figures are 69.8% and 70.4% respectively.
Leaders express a desire to improve attendance rates and reduce unexplained absences. The
school has created a HOD — Engagement, an attendance officer, and teacher aide positions to
address concerns. Leaders indicate an improved number of unexplained absences this year.

The principal identifies the importance of supporting the large First Nations student population. A
local community education board has been formed and is attempting to develop approaches to
enhance culturally safe practices to maximise the engagement in learning of Aboriginal students
and Torres Strait Islander students.
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Improvement strategies

Collaboratively develop consistent school-wide systems and processes to support student
behaviour and quality assure their full implementation to assist in maintaining a safe and
respectful learning environment.

Consult widely to develop agreed expectations for an orderly learning environment as a
precondition for learning in all classes to maximise opportunities for successful learning.

Collaboratively review and refine processes to support increased student engagement and
attendance, including clear roles and responsibilities for monitoring, tracking and case-managing,
to maximise student participation in learning.

15



3.4 Targeted use of school resources

Findings

The principal identifies the importance of using all resources in a deliberate and considered way to
meet the learning and wellbeing needs of students. Leaders strive to provide the professional
resources staff members require to best support teaching and learning.

The school enjoys the support of an active Parents and Citizens’ Association (P&C), whose key
enterprises are the tuckshop and uniform shop. Funds generated typically support students and
programs at the school. A current priority for the P&C is upgrading the tuckshop.

An iPad program is offered to all students, with leaders articulating that such devices inspire
hands-on learning and may be used to promote creativity in the classroom. The BM indicates that
participation in the iPad program is high. Teachers comment on the varied reliability of students
bringing their devices to school each day. Students describe using their iPads in classrooms to
access learning materials as well as for researching and publishing. Some teachers indicate that
further capability building in delivering and using digital pedagogies would be appreciated.

The Budget Overview Report (BOR) shows alignment to the AIP. The BM identifies the importance
of building flexibility into ongoing budget review processes throughout the year to enable the
school to be responsive to changing needs and circumstances.

A significant investment in human resources is being made to support the school’s effective
operations and programs. This is reflected in the BOR through locally-funded salaries and wages,
and the Investing for Success (14S) agreement. Examples include additional guidance officers,
teacher aides, administration officers, and HODs. A process to gauge the impact of these particular
resource allocations is yet to be apparent.

A recent workplace reform has resulted in the appointment of a fourth deputy principal.
Restructuring the SLT has seen the introduction of three HOD — Engagement positions this year.
Roles and responsibilities statements for these new roles are yet to be developed, and their
purpose is yet to be clearly understood. Some staff identify a need for greater transparency in
recruitment and selection processes.

Flexible timetabling is an established practice in Years 11 and 12, with early morning classes and
flexi-days appreciated by most students and teachers. A proposal to change the timetable structure
in 2024 will see Year 10 students offered similar opportunities. Executive leaders identify that
teachers will have ‘dedicated and consistent pre-moderation, moderation, and post-moderation
planning time’ as a particular benefit.

Leaders outline continual upgrades to facilities, with the air-conditioning of all classrooms since the
last review. Additionally, a successful submission to the Smart School Subsidy Scheme (SSS
Scheme) has resulted in landscaping projects in key locations. Proposed capital works include a
new building for industrial design and technology, and upgrades to student amenities in J Block.

An expansive agricultural section includes horticultural areas, grazing paddocks for school-owned
cattle, a green house, and welding areas.
Improvement strategies

Review and strengthen the statement of roles and responsibilities for leaders at all levels to include
key actions, implementation timelines, and key deliverables in all areas of the AIP.

Develop a process of review to measure the impact of school-wide resource decisions to ensure
they are optimising student learning and wellbeing outcomes.
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3.5 An expert teaching team

Findings

Members of the leadership team identify the importance of building a school-wide, professional
team of expert teachers. The school has been successful in attracting, retaining and developing a
competent teaching workforce. Teachers demonstrate a strong team ethos within their respective
faculties and hubs, and are committed to supporting students.

A partnership with CQ University (CQUni) enables the school to access quality graduates as part
of their recruitment strategy, known locally as Aspiring Teachers at Kepnock (AT@K). A similar
arrangement with Technical and Further Education (TAFE) enables teacher aides to be recruited to
the school. Staff members speak of the success of both programs.

The 2022 SOS indicates that 98.7% of staff use the Australian Curriculum (AC) and Queensland
senior syllabuses for planning teaching, learning and assessment. Many staff speak confidently of
their knowledge of the AC and Queensland Curriculum and Assessment Authority (QCAA) syllabus
requirements.

Staff indicate that opportunities are provided for them to access a range of Professional
Development (PD). This is supported by responses to the 2022 SOS where 78% of staff articulate
that they have access to relevant PD. A whole-school Professional Learning Plan aligned to the
school’s improvement priorities is yet to be developed. Staff are unclear about how they may
access development opportunities for aspiring leaders.

There is an expectation that staff complete their Annual Performance Reviews (APR) through
MyHR. Some teachers indicate that they work with a supervisor to identify their goals for further
professional growth. Processes for this vary across the school, with some staff outlining that they
also have a personal conversation with their supervisor.

A mentor is assigned to beginning teachers, who meets weekly with the individual teacher to
support their growth. A formal beginning teacher program is yet to be apparent.

Teachers new to the school articulate that the induction process includes an outline of the DoE’s
mandatory processes and is supplemented by PD pertaining to the ESCM. Classroom profiling is
central to this process, with new teachers provided an opportunity to be observed and profiled.
Some teachers identify a need to review the induction program to ensure it meets the needs of
teachers newly appointed to the school.

The SOS indicates that 57.3% of staff receive useful feedback about their work, and that 74% of
staff agreed that coaching and mentoring activities are encouraged. A systematic whole-school
approach for the provision of feedback, coaching and mentoring for all teachers, as recommended
in the last review, is yet to be developed and implemented.

In 2021, all members of the SLT and year level coordinators participated in a three-day workshop
on restorative practices led by an external facilitator. This year, plans are established to train 40
staff members in trauma-informed practices.

The school has two accredited profiler trainers and over 35 trained profilers. There is an open
invitation for all staff to access the trained profilers to observe their classroom practices. Many
teachers who have availed themselves of classroom profiling speak positively of this opportunity.
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Improvement strategies

Develop and enact a collegial engagement framework to support a systematic, whole-school
approach to coaching, mentoring, observation and feedback to enhance the capabilities of all
members of the teaching team.

Collaboratively develop and implement a whole-school induction program to facilitate a smooth
transition into the school for new and beginning teachers, and provide a deep understanding of
school processes and expectations.
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3.6 Systematic curriculum delivery

Findings

Staff members take pride in the range of curriculum opportunities provided, describing academic
and vocational pathways, and co- and extracurricular offerings. Many parents express support for
the way teachers work to provide curriculum and learning experiences for all students. Leaders
acknowledge the importance of a systematic approach to curriculum delivery.

In Years 11 and 12, the school provides a range of subjects to cater to students’ interests,
aspirations and abilities, including 23 QCAA general subjects and 19 applied subjects. Some staff
identify a need to expand VET courses as valued options for students to support their entry into the
workforce.

With respect to the AC, documented year and band plans and unit plans are apparent. Significant
use of Curriculum into the Classroom (C2C) materials is also apparent in some subject areas. In
some instances, C2C assessment items are used as intended. In others, leaders indicate that C2C
resources do not readily engage students, therefore they modify both C2C resources and
assessment items to meet local needs. Backward mapping of new assessment items to the AC
achievement standards is yet to occur. Additionally, some staff indicate that their faculties moved
away from C2C a number of years ago and alternative unit plans, teaching sequences and
assessment items have been developed in their place. They indicate that these have arisen from
rigorous processes to ensure close alignment to the achievement standards of the AC. Executive
leaders acknowledge an ongoing need to develop Quality Assurance (QA) mechanisms to ensure
alignment of the intended and enacted curriculum.

A key person to lead and oversee the whole-school curriculum is yet to be appointed.

The principal envisages that SharePoint will provide a platform for storing curriculum
documentation across the school. Faculties are currently using OneNote. In most instances,
marking guides and exemplars are also uploaded here.

Many staff identify the importance of moderation, with leaders referencing the M1 to M4 junctures.
Significant funds have been allocated in the school budget to release teachers for pre-moderation
activities. Teachers value these opportunities, with many indicating they are enhancing their
understanding of the AC. Cross-marking is used in some learning areas to support comparability of
teacher judgements. Some teachers articulate a desire to focus more attention on discussion of
pedagogy during pre-moderation meetings.

Some leaders and teachers have already commenced familiarising themselves with the Australian
Curriculum Version 9 (AC V9). In some learning areas, planning is well underway in readiness for
implementation in 2024. This includes unit plans, assessment items and teaching and learning
sequences, with significant progress apparent in several subject areas. Some leaders are adopting
the 4Cs process as part of a cluster-based approach to the AC V9. Others articulate an intention to
modify C2C resources. A consistent approach to preparing for systematic delivery of the AC V9 is
yet to be apparent.

Reporting processes are aligned to the curriculum and provide parents and caregivers with
information regarding student progress over time. These are complemented by formal parent-
teacher interviews during the year.
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Improvement strategies

Establish mechanisms to independently monitor curriculum alignment and endorse
assessment tasks across learning areas in Years 7 to 10 to support precision in the
successful implementation of the AC.

Devise and communicate parameters for implementing the AC V9 to support a school-wide
consistent approach to assessment.

Sustain formal moderation processes, setting aside time to discuss pedagogy and curriculum
enactment to support teachers to align curriculum and assessment tasks to pedagogy.
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3.7 Differentiated teaching and learning

Findings

Leaders identify the high priority the school places on ensuring the learning needs of all students
are suitably supported. Some staff speak of the changes the school has enacted to support
differentiated learning.

A regional inclusive education scan and assess process was completed in 2021 to review the
school’s inclusion practices. This affirmed some practices and highlighted some areas that require
further attention. An outcome was the combining of learning support and the Special Education
Program (SEP) into the area of Specialised Support. Leaders articulate that this has had an impact
on the school culture. Another change was the move towards a more inclusive model. Some
teachers express uncertainty regarding the changes while acknowledging that this is a work in
progress. A school inclusion plan, recommended in the scan and assess, is yet to be developed.

Leaders articulate that students with disability, as identified through Nationally Consistent
Collection of Data on School Students with Disability (NCCD), comprise 30.8% of enrolments.
Leaders indicate a challenge for them and teachers in adequately supporting the diversity of
student needs.

There are currently 97 students on Individual Curriculum Plans (ICP). These students are
selectively placed in general and focus classes. Emphasis is on the successful completion of
English and mathematics. Teacher aides support the learning of some students in some lessons.
Leaders describe the successful academic outcomes of students with disability in terms of the AC.
Overall, results in English and mathematics show 70% of students are achieving an ‘A’ to ‘C’ LOA.

There is an expectation that classroom teachers will be involved in the development of ICPs and
their implementation. Teachers value the release time provided to develop ICPs. ICP mentors have
been placed in faculty areas to provide advice and support to develop and implement reasonable
adjustments. Many staff express uncertainty regarding the ICP process and question the success
of methods employed. Other staff praise the outcomes of these methods.

Staff members communicate that a significant number of students with disability have experienced
trauma. As a result, staff have undergone training in trauma-informed practice.

There is a school-wide expectation that teachers differentiate to support the learning of all students
in their classes. Most teachers express support for this direction. They describe feeling challenged
in how to best assist the full range of students, and convey a desire for continued staff
development to support their work.

Some teachers describe approaches to monitoring each student’s progress, and the use of this
information to tailor teaching to develop the most suitable learning practices. In one faculty, a
process for identifying marker students is being utilised. These are yet to be consistent, school-
wide practice.

Student goal-setting is yet to be implemented consistently across the whole school.

Structural differentiation is utilised, with focus classes, general classes, and the Academic
Challenge and Excellence (ACE) program established in junior secondary to better support the full
range of students. The ACE program for academically talented students in Years 7 to 9. This is
supported by a mathematics extension program for Years 9 to 12, enabling students to finish
Mathematical Methods studies at the end of Year 11. Students are provided an opportunity to
follow additional study paths in Year 12, including commencing university studies. Parents and
students express strong support for this program.
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This year, a HOD — First Nations has been appointed and works closely with the Community
Education Counsellor (CEC). Together, they are commencing development of differentiated
teaching and learning practices to improve outcomes for Aboriginal students and Torres Strait
Islander students. Teachers indicate that this has only recently commenced and will take time to
effectively implement. The principal comments that this initiative is a result of a concerning gap in
First Nations students’ academic outcomes and attendance in comparison to non-Indigenous
students.

Improvement strategies

Enhance the capability of teachers to understand and implement ICP processes to support every
student to realise their potential.

Develop the capability of teachers and teacher aides with differentiated teaching practices that are
informed by student outcome data to guide learning experiences for the full range of students in
classes.
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3.8 Effective pedagogical practices

Findings

Executive leaders understand the importance of using research-informed teaching practices in all
classrooms to ensure student engagement. Many teachers apply a number of pedagogical
approaches in their classroom. These include strategies drawn from the Art and Science of
Teaching?! (ASoT); Clarity?; the Gradual Release of Responsibility? (GRR) model — ‘I do, We do,
You do’; Multiple Intelligences?; and Deep Learning®.

Some teachers indicate that their primary focus is on developing rapport and building strong
relationships with students, with the goal of getting their ‘buy-in’, as a successful strategy to
engage students in the curriculum.

The 2023 AIP identifies an intention to reinvigorate the school’'s pedagogical framework. The
executive leadership team is yet to identify a key group or team and a process that will prioritise
the development of a collaborative, whole-school, evidence-informed pedagogical approach.

Many teachers indicate they are looking forward to incorporating the ESCM as an element of a
whole-school pedagogical approach. They indicate that these skills are able to be included as an
addition to the range of tools and strategies to support student engagement.

Teachers describe varying levels of satisfaction with the iPad program. Some comment that
students do not regularly bring their devices each day, or iPads are not charged. A number of
teachers indicate they are reluctant to regularly use iPads as a pedagogical tool, citing challenges
of keeping students on task. Several teachers are early-adopters of digital pedagogies and are
excited to continue to expand their knowledge and support other staff through the possible
provision of PD. Many teachers indicate that they use OneNote with their classes to support
teaching and learning and lesson delivery.

Some leaders and teachers acknowledge the importance of building a culture of feedback and
collegial engagement as key elements in supporting teachers’ professional growth and promoting
the use of effective pedagogical practices. Teachers articulate that formal lesson observations and
supportive feedback are yet to occur.

An improvement priority cited in the 2023 AIP identifies leadership visits to classrooms, with
feedback provided to the teacher using Sharratt’s questions. Teachers indicate that these
leadership visits are yet to be enacted.

Students indicate they receive feedback from their teachers during class time and also on their
assessment items, with senior secondary teachers acknowledging the importance of adhering to
relevant QCAA guidelines. A whole-school approach to providing feedback to students in junior
secondary is yet to be apparent.

Teachers outline how they use a range of methods to provide authentic feedback to students,
including oral and written feedback. Some teachers are using Daymap as a feedback tool.

1 Marzano, R. J. (2007). The art and science of teaching: A comprehensive framework for effective
instruction. Association for Supervision & Curriculum Development (ASCD).
2 Sharratt, L. (2018). Clarity: What matters most in learning, teaching and leading. Corwin.

3 Fisher, D., and Frey, N. (2013). Gradual Release of Responsibility Instructional Framework. Association for
Supervision & Curriculum Development (ASCD).

4 Gardner, H. E. (2000). Intelligence reframed: Multiple intelligences for the 21st century. Hachette.

5 Fullan, M., Quinn, J., & McEachen, J. (2017). Deep learning: Engage the world change the world. Corwin.
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Improvement strategies

Establish a mechanism to lead research, development and implementation of a whole-school
approach to pedagogy to realise improvements in student engagement and achievement.

Instigate processes of formal observation and supportive evaluation of pedagogy to systematically
support pedagogical improvement and consistency of practice.
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3.9 School-community partnerships

Findings

In 2020 an entrepreneurial program — Ingenium — was introduced in partnership with alumni to
encourage students to pitch ideas connected to an annual theme. The program is supported by
local industries with an annual award.

Staff actively seek ways to enhance student learning, wellbeing and pathways by establishing
successful partnerships with local businesses, community organisations, government agencies,
and local schools. Local businesses partner with the school to provide work experience
opportunities for students and industry placement opportunities for staff in areas such as
construction, furnishing and information technology. In many instances, students have successfully
secured School-based Apprenticeship and Traineeships (SATSs). Leaders value and seek to further
strengthen partnerships with families and the local community.

Local principals comment that the principal is committed to the Industry Reference Group, where
the six local state high schools collaborate with industry members to identify employment and other
work opportunities for students. Partners are committed to the group’s common purpose and its
goals for partnership activities.

A strategic partnership has recently been developed with the Gateway to Industry Schools program
for the hydrogen industry.

On behalf of the school, staff successfully applied for funding through Schools Plus and the eBay
Foundation to support 30 First Nations students to participate in an entrepreneurial capability
program. The project seeks to increase attendance and enhance wellbeing, and involves students
manufacturing and selling a range of products. Leaders comment that the Taribelang Bunda
Aboriginal Corporation, representing the Traditional Owners of the Bundaberg region, were invited
to participate in a project where students used their premises to manufacture products and were
mentored by a First Nations entrepreneur and guided by First Nations Elders. Staff describe the
positive results realised.

Student wellbeing is enhanced by partnering with community organisations, including Little
Dreamers which is funded by Wellways Australia, and the provision of a peer support program.
Staff from Little Dreamers comment that Bundaberg is the first location where this program is being
delivered face-to-face due to the strong commitment and high level of support from school staff.
Commencing in 2021, the program supports many students who are carers for members of family
in their respective households.

Local primary principals comment there is a clear transition to high school program available. All
Year 6 students in local primary schools attend the high school for 2 lessons for a 6-week period
and three enrolment evenings are offered, including a subject selection expo. A comprehensive
series of visits are provided for students with a disability to support their transition to a high school
setting. Additionally, a 2-day taster ACE program for Years 5 and Year 6 students who meet the
requirements of the ACE program is also provided.

Many parents articulate that they are satisfied with the programs and opportunities available. Some
describe a degree of concern regarding student behaviour, indicating that it is tarnishing the
reputation of the school within the local community.

Integrated Pathways @ Kepnock (IP@K) involves a partnerships between the school, Bundaberg
Regional Council and industry. It has resulted in disengaged students in Years 7 to Year 9 being
involved in a variety of hands-on industry experiences including tourism, macadamia farming,
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work-ready programs, and wellbeing and engagement activities. A grant has been secured from
the University of Queensland (UQ) to gather data for this project.

The Ignite program is a partnership with another local state high school to support highly
disengaged students. Students are transported to a rural environment and are provided an
alternate curriculum with wrap-around services. $250 000 is committed to this program each year.

Improvement strategy

Investigate strategies to further engage parents and carers to strengthen community confidence
with the school.
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